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Teaching & Learning 
Experiences in Delaware 
 

With all aspects of life and school changed due to COVID-
19, students, families, and educators continued adapting 
to the new ways of accessing and providing instructional 
and support services, as well as continuing to adjust to 
new social norms. We wanted to understand their 
experiences during the last school year and therefore 
administered surveys for students, families, teachers, 
school leaders, and district leaders. Between April 27 and 
May 10, 2,590 students1 (3% response rate), 15,494 
families (16% response rate), 3,078 teachers (39% 
response rate), 144 school leaders (32% response rate), 
and 36 district administrators (44% response rate) 
responded to our surveys. We asked them questions 
around five key areas: access and connectivity, students’ 
academic needs, resources and supports, 
communication, and wellness and social emotional 
learning (SEL). We also provided opportunities for 
students, families, and educators to respond to open-
ended questions throughout our surveys. 

Introduction 

1 16 school districts and 22 charter schools participated in the survey. For details on our sample and data limitations, please see Data and Methods section. 
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DATA & METHODS 

Survey Instrument – To create a comprehensive survey instrument reflective of all teaching and learning 
experiences in our schools, we drew upon numerous nationwide surveys and extensive research literature (IES, 
CCSSO, TNTP, Panorama, Urban Education Institute, University of Wisconsin, DDOE’s OTL Survey, and 
NJDOE/Regional Educational Laboratory Mid-Atlantic). 

Survey Content and Length – In keeping with the purposes of administering these surveys, we created five main 
sections: Access and Connectivity, Students’ Academic Needs, Resources and Supports, Communication, and 
Wellness and Social Emotional Learning. The surveys for students and families were shorter than those for 
educators. Typically, it took less than 10 minutes for students and families to complete the survey and about 15 
minutes for educators to complete their survey. 

Duration of the Survey – Overall, the survey was open for about two weeks (Tuesday, April 27 - Monday, May 
10, 2021).  

Survey Delivery – The surveys were primarily delivered by email. The student survey was sent to 
parents/guardians. Parents/guardians of students in grades K-5 were encouraged to complete the survey 
with their students and asked to share the student survey with students in secondary grades. We encouraged 
districts and charters to share the student survey in Schoology and promote the surveys on their website and 
social media platforms. In addition, to increase participation of respondents with limited or no internet access 
and/or device availability, we also encouraged districts and charters to provide paper copies of the surveys for 
students and families with no internet/device availability.  

To reach non-native English-speaking students and families, we also offered the student and family surveys in 
Spanish and Haitian Creole. While these options were available, we do recognize that internet/device 
accessibility could have been a barrier for participating in our survey. To this end, we would like to caution the 
reader that our findings do not account for the majority of voices with limited or no internet/device access. To 
maximize participation in our surveys, we sought the support of districts and charters to send additional 
reminders. The Department of Education also sent a reminder at mid-point of the survey. 

Our Sample – Of the 19 Delaware school districts, 16 districts participated in the survey – Brandywine, Caesar 
Rodney, Cape Henlopen, Capital, Colonial, Indian River, Lake Forest, Laurel, Milford, New Castle County Vo-
Tech, POLYTECH, Red Clay, Sussex Tech, Seaford, Smyrna, and Woodbridge. Additionally, 22 of 23 charter 
schools participated in the survey. The remaining districts and charter either conducted their own surveys or 
were engaged in alternate forms of collecting feedback from their school communities.  

Response Rates – Overall, response rate for students was 3%, 16% for families, 39% for teachers, 32% for 
school leaders, and 44% for district leaders. In addition, response rate of Spanish-speaking and Haitian Creole-
speaking students was 2% and 3% for English-speaking students. Moreover, response rate for families of 
Spanish-speaking students was 10%, compared to 5% for families of Haitian Creole-speaking students and 
17% for families of English-speaking students. 
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DEMOGRAPHICS 

We wanted to understand the demographics of the students and educators who completed our survey. The 
demographics include gender, race/ethnicity, grade/grade level taught, special demographics (e.g. students 
with disabilities, English learners, etc.), and years of educator experience. We found that our sample was 
largely representative of the statewide student and educator data. However, there are several caveats for 
student and educator data. When compared to the statewide data, Black, Hispanic/Latino, and English learner 
student respondents were underrepresented (18% of students and 17% of families reported their student’s 
race/ethnicity as Black compared to 30% statewide; for Hispanic/Latino students, these numbers were 11% 
and 9%, respectively, compared to 18% statewide; and 4% of families reported that their students received 
English learner services, compared to 10% statewide).  

Similarly, Black and experienced school and district leader respondents were underrepresented (10% of school 
leaders and 9% of district leaders reported their race/ethnicity as Black compared to 23% and 19% statewide; 
for experienced school and district leaders, these numbers were 26% and 38%, respectively, compared to 74% 
and 77% statewide). Additionally, men were underrepresented amongst  teachers and school leaders (16% of 
teachers and 32% of school leaders reported their gender as male compared to 23% and 39% statewide). 
Lastly, women were underrepresented amongst district leaders (53% of district leaders reported their gender 
as female, compared to 64% statewide). 

Gender – Overall, 52% of female and 45% of male students completed the survey, and 3% 
preferred not to say their gender. Families reported that 47% of their students were females, while 
49% were male students. Four percent of families preferred not to report their students’ gender. 
Furthermore, 77% of teachers were females, 16% were males, and 7% preferred not to report their 
gender. Sixty-four percent of school leaders reported their gender as female, 32% as male, and 4% 
reported prefer not to say. Lastly, 53% of district leaders reported their gender as female, 44% as 
male, and 3% preferred not to report their gender.  

Race – Reported below is race/ethnicity for students and educators (see Figure 1 below). Families were 
asked to identify their children’s race/ethnicity. 

 

 

49% of students reported their race/ethnicity as white and 18% as Black, followed by Hispanic/Latino and 
multi-racial (11% and 7% respectively). When families were asked about their students’ race/ethnicity, 53% 
of families reported their students’ race/ethnicity as white and 17% as Black, followed by Hispanic/Latino 
and multi-racial (9% and 8% respectively).  
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Figure 1 – Race/ethnicity for students and educators 

4 



 

 

 

  

DEMOGRAPHICS 

About three-quarters of teachers, school leaders, and district leaders reported their race/ethnicity as white, 
followed by Black (7%, 10%, and 9% respectively), and Hispanic/Latino (7%, 3%, and 7% respectively). 8% of 
students, 9% of families, 13% of teachers, 7% of school leaders, and 6% of district leaders chose preferred 
not to say as their answer option. 

Grade – Figure 2 below shows what grade level students were in, as well as which grade level educators 
worked in. Forty-nine percent of students reported that they were in an elementary school, 22% in middle 
school, and 28% in high school. Families reported that 50% of their students were in an elementary school, 22% 
in middle school, and 27% in high school. Three percent of teachers and four percent of school leaders 
reported working in early childhood, 44% and 34% in elementary school, 20% and 10% in middle school, 30% in 
high school, and 4% of teachers and 21% of school leaders reported working in other school settings (e.g. K-12, 
adult education , etc.). 
 

 

Special Demographics – Additionally, about 17% of families indicated that their students received special 
education services, while 4% indicated that their students received English learner services. 

Moreover, 26% of teachers reported working as a special education teacher, 2% indicated being English 
learner teachers, 66% reported being general education teachers, and 3% preferred not to identify their 
role in the district. 

Experience – When asked about how many years educators have been employed in their current 
positions, 19% of teachers, 42% of school leaders, and 25% of district leaders reported having four or 
fewer years of experience (see Figure 3 below). 
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Figure 2 – Grade level for students and educators 

Figure 3 – Educator experience 
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KEY TAKEAWAYS 

Here are some key findings from our surveys: 

Access and Connectivity - Over two-thirds of students, 
families, and educators reported feeling extremely or 
very comfortable with in-person instruction in the fall, 
followed by hybrid and remote option. 

While great strides have been made in improving access 
to internet and devices across the state, there is still 
room for continued improvement – some students still 
do not have adequate internet access (13%) and/or a 
working device (15%).  

As instruction moves to in-person in the next school year 
and our reliance on online platforms continues, it is 
imperative that every school district and charter school  
in collaboration with DDOE supports every student and 
educator having high-quality internet and device access. 

Students’ Academic Needs - Over two-thirds of students 
and families reported high levels of satisfaction with the 
teachers and schools but relatively lower levels of 
satisfaction with the remote education received (52%). 
Notably, levels of satisfaction with the remote education 
have increased since last year: 8 in 10 students and 7 in 
10 teachers reported feeling like they/their students will 
be prepared (true or somewhat true) for the next school 
year. 

Over one-third of the students reported needing 
additional instructional time with their teacher(s). 

Lastly, when examining instructional quality through 
modes of instructional delivery, satisfaction was higher 
among students, families, and teachers when instruction 
was delivered in-person, followed by remote and hybrid. 

Resources and Supports - Over two-thirds of educators 
felt supported and valued by school leaders; more 
supports and resources needed in the fall. 

Families reported unfinished learning (31%) and social & 
emotional learning (19%) as top two areas for additional 
supports. Similarly, school leaders reported addressing 
students’ unfinished learning (72%) and reducing barriers 
for at-risk students (69%) as key priorities. 

Teachers and school leaders reported needing additional 
instructional planning time and resources, continued 
resources to support hybrid/remote learning, counseling 
services to support students, and additional instructional 
specialists. 

Leaders and teachers should keep collaborating to ensure 
continued usefulness of resources, professional 
development (PD), and professional learning 
communities (PLCs). 

Some educators reported needing additional support 
staff, more PD on staff wellness, better interventions 
with staff and students in need, more recognition events 
and staff appreciation, guidance services, and more 
investment in team-building and social activities. 

Communication - School leaders were the main channel 
of communication for COVID- 19 related information for 
families. 

Challenges communicating with students, families, and 
colleagues reduced significantly from last year. 

Teachers communication to families decreased 
compared to last year. Last year 88% of educators 
shared that they communicated with families at least a 
few times a week to a few times a day compared to 57% 
this year. 

Wellness & Social and Emotional Learning - The survey 
asked students, families, and educators how they felt in 
the past week. 

When compared to last year, there has been a decrease 
in proportion of students and an increase in proportion 
of educators feeling stressed out, frustrated, 
overwhelmed, and worried. 

In contrast, though the last several months were very 
stressful and challenging, students felt safe, loved, kind, 
grateful, happy, and helpful.  

Similarly, educators felt kind, grateful, helpful, hopeful, 
and happy. 
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SUPPORT EVERY STUDENT AND EDUCATOR HAVING HIGH-QUALITY 
INTERNET AND DEVICE ACCESS. 

 

 

 

 

 

 

The vast majority of survey respondents reported having internet access and having a device to access 
or deliver hybrid/remote learning. While great strides have been made in improving access to internet 
and devices across the state, there is still room for continued improvement – some students still do not 
have adequate internet access (13%) and/or a working device (15%) (see Figure 4 below). Of these 
respondents, 38% were from Kent County, 34% from Sussex County, and 28% from New Castle County.  

As instruction moves to in-person in the next school year and our reliance on online platforms 
continues, it is imperative that every school district and charter school in collaboration with DDOE 
supports every student and educator having high-quality internet and device access. 

Figure 4 – Device access 

 

 

 

 

 

 

 

“Internet access for families who do not qualify for "low income, free Wi-Fi" and 
are not able to connect securely. We live 4 miles from nearest tower installed by 
government grant and still were unable to connect. Also, it was an additional 
expense to add hotspot onto cell phone plus purchase a monthly Wi-Fi jetpack 
for my child to do remote learning. But still had issues with losing connections.”                    

 – High School Parent 

“Continuing to provide the individual technology and internet jet packs to students for remote 
work. This would be nice even if full school is returned to allow students access to finish 
work/projects/papers/research at home.”  

– Middle School Parent 

ACCESS & CONNECTIVITY 
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Do you have access to a computer or device (other than a smartphone) that you can use to 
complete your schoolwork? 
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47% OF DISTRICT LEADERS, 48% OF SCHOOL LEADERS, AND 30% OF 
TEACHERS REPORTED NEEDING EXPANDED INSTRUCTIONAL TECHNOLOGY 
PERSONNEL CAPACITY. 

 

 

 

 

 

 

As our educators continued to rely on technology to deliver instructional services, we wanted to 
understand the instructional technology preparedness and needs of our educators. More than 80% of 
school and district leaders reported that they were quite or extremely prepared to use the technology 
and programs in the last school year. Additionally, 46% of teachers reported that they were quite or 
extremely prepared to use the technology and programs to provide instruction (see Figure 5 below). 
When asked about supports needed for the next school year, educators identified instructional 
technology support as critical. Specifically, 47% of district leaders, 48% of school leaders, and 30% of 
teachers reported needing expanded instructional technology personnel capacity. In addition, 35% of 
district leaders reported using and promoting technology as their top five priorities for the supports 
needed for next school year. 

Figure 5 – Instructional technology preparedness 

 

 

 

 

 

 

 

“We need more support people for trouble-shooting when the 
technology does not work the way it is supposed to. We have been 

professionally-developed through the roof, but it means nothing if 
the programs and resources you have been learning to use cannot 

be accessed because something does not work properly 
(microphones, smartboards, speakers, etc.). My biggest frustration 

this year has been not having anyone I can call to help solve a 
problem immediately. This caused so much wasted time and the 

need to constantly pivot to new plans or different lessons or 
activities. I wish they had spent some of their money on hiring 

more tech support people to have at the building level.” 

–Elementary School Teacher 

ACCESS & CONNECTIVITY 
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STUDENTS, FAMILIES, AND TEACHERS PREFER GOING BACK TO SCHOOL IN 
PERSON IN THE FALL. 

 

 

 

 

 

 

As districts and charters prepare for in-person instruction in the fall, the survey responses showed a 
clear preference for going back to school. Specifically,  

 

 

 

 

 

 

 
 

For elementary and secondary students, families, and teachers, there was a clear preference for going 
back to school in-person. Additionally, elementary students, families, and teachers reported higher levels 
of comfort of going back to school than respondents in secondary schools. Specifically, 68% of 
elementary students, 74% of families, and 75% of teachers reported that under the current conditions 
they felt extremely or very comfortable with going back to school. Fifty-nine percent of secondary 
students, 67% of families, and 66% of teachers reported that under the current conditions they felt 
extremely or very comfortable with going back to school in person. 

 

 

 

 

 

 

 

 

 

Families shared comments like “In-person learning has been fantastic. He loves his teachers and 
truly enjoys talking and seeing his school friends”, “just the effort to provide in-person learning 
has been life-saving for our family and daughter's well-being and mental health”, and “my 
children have had an exceptional year attending full time in person.” 

 – Elementary School Parents 

ACCESS & CONNECTIVITY 

of school leaders reported feeling extremely or very comfortable with going back to school 
in-person compared to 57% for hybrid option and 19% for remote option. 84% 

of students reported feeling extremely or very comfortable with going back to school in-
person compared to 31% for hybrid option and 28% for remote option; 64% 

of families and 70% of teachers reported feeling extremely or very comfortable with going back 
to school in-person compared to 27% and 45% for hybrid, and 20% and 35% for remote option;  71% 

“Being live on Zoom and in the classroom with students is the hardest thing I have 
ever done. I do not give enough to either group of students. When we were fully 
remote, my Zoom lessons were engaging and "fun" and now it is dry for both 
groups of student as my technology in my classroom makes it difficult to do 
anything. My room has limited Wi-Fi, my smart board only connects with my laptop 
on one side of the room, limiting my view of the board, etc.” – High School Teacher 
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7 IN 10 TEACHERS REPORTED FEELING LIKE THEIR STUDENTS WILL BE 
PREPARED FOR THE NEXT SCHOOL YEAR; FAMILIES REPORTED UNFINISHED 
LEARNING AND SOCIAL AND EMOTIONAL HEALTH AS TOP AREAS FOR 
ADDITIONAL SUPPORT 

 “More in-person time. My 1st grader needs in-person interaction. She is not learning 
much (if anything) on the remote days. She is way below grade level in reading and 
struggles with basic sight words. Additional in-person time would help her, but I'm 
worried that she will never catch up at this point and will now struggle for the rest of her 
academic career. She is missing the foundational skills that will be needed as she moves 
through elementary school.” – Elementary School Parent 

“Give us more to socialize & work together. Please bring us back full time in person 5 days a week… I value 
my education & feel that we need an opportunity build important relationships & learn in a classroom 
environment.” – Elementary School Student 

 

 

 

 

 

 

We wanted to understand ways in which we were continuing to meet the needs of students as well as 
measure the level of support students received from teachers and schools. More than two-thirds of 
students and families reported high levels of satisfaction with the teachers (75% of students and 68% of 
families) and schools (71% and 67%) but relatively low levels of satisfaction with the instruction received 
(52% and 46%). Notably, levels of satisfaction with the instruction received have increased since last 
year. However, when examining instructional quality through modes of instructional delivery, satisfaction 
was higher among students, families, and teachers when instruction was delivered in-person, followed 
by remote and hybrid. 

Obstacles to learning 

Given the unprecedented nature of the pandemic, students and families faced various challenges to 
learning. When asked about obstacles to completing schoolwork, 35% of students reported needing 
more instructional time with their teacher(s), 24% reported being unsure of what they are supposed to 
do, 16% reported having other responsibilities or needs to attend to, and 15% reported not having enough 
time to complete schoolwork. In addition, when asked whether someone in their home was available to 
help them with their instruction, 26% of students reported having some support when they needed it, and 
10% reported having no support. Similarly, 33% of families reported their student having some support 
when they needed it, and 12% reported having no support. 

 
 

 

 

 

 

When asked about which area(s) they could use additional support or information about resources at 
this time, about a third of families reported unfinished learning and 19% reported social and emotional 
health. Additionally, 14% of students and 23% of teachers reported feeling like they/their students will 
not be prepared for the next school year. Notably, the need for additional support for childcare (16% in 
2020 and 7% in 2021), food (18% and 4%), and employment opportunities (14% and 4%) dropped 
significantly compared to the last school year. It should also be noted that 53% of families reported not 
needing any support.  

STUDENTS’ ACADEMIC NEEDS 
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STUDENTS REPORTED BEING MORE MOTIVATED TO ATTEND CLASSES     
IN-PERSON OR REMOTELY 

 

  

  

 

 

 

Experiences inside the classroom 

In addition to understanding barriers students faced outside the classroom, we also wanted to gain 
insights about their instructional experiences, motivation, the quality and quantity of schoolwork, 
opportunities to collaborate with classmates, and the quality of communication regarding completing 
schoolwork and requesting guidance and support.  

 

 

 

 
 

In addition to understanding learning experiences that occurred, we also wanted to understand the 
quality and amount of schoolwork that was being assigned. When asked about their assignments, the 
majority of students reported the difficulty and the amount schoolwork assigned to be just right (66% 
and 60%, respectively). However, families and some students did indicate the need for more challenging 
materials moving forward. 

Students whose classes were held in-person or remotely were more motivated to attend class (62% and 
57%, respectively) than their peers who attended classes in hybrid mode (49%). Families and teachers 
reported that their students were more motivated to attend class in-person (64% of families and 58% of 
teachers) and remotely (57% of families and 62% of teachers) than in hybrid mode (45% of families and 
40% of teachers).  

 

 

 

 

 

 

 

STUDENTS’ ACADEMIC NEEDS 

“Relationships with students matter most. This is not a new lesson for me, but it is true regardless of the 
setting and focusing on it will always help improve a classroom environment, no matter what kind it is. 
Work/Life balance is critical. Especially when work and life are happening in the same place/time. Setting 
boundaries for when you will work and when you will stop and sticking to them is important for anyone's 
mental health.” – Elementary School Teacher 

“In addition to students learning the remote learning process, they were then required to 
use additional modalities which required them to learn even more programs. It has 
significantly extended the time required to do homework, often causing the student to not 
finish by the 11:59 p.m. deadline. Motivation in school decreased from very high to very low 
when this transition happened. This was only for some classes, but impacted the 
motivation for all classes” – High School Parent 
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We wanted to understand the collaboration amongst the students since it is a critical component for 
their learning. Sixty-eight percent of teachers reported providing weekly opportunities for students to 
collaborate, and 43% of students reported speaking daily, 2-3 times a week, or weekly with their 
classmates. Notably, 46% of students reported rarely having the opportunity to speak with their 
classmates. In addition, when asked about how helpful the directions regarding completing schoolwork 
were, 73% of students reported receiving enough instruction to complete assignments. Finally, about 
two-thirds of students reported that if they needed support with learning, they knew whom they needed 
to contact and how they could get in touch with them.  

 

 

 
 

 
 

Supports received - In response to how useful were the resources and supports provided by the school, 
students and families found following supports to be very or extremely useful: 

 

 

 

 

 

 

 

 

 

 

 

 

STUDENTS’ ACADEMIC NEEDS 

68% OF TEACHERS REPORTED PROVIDING WEEKLY OPPORTUNITIES FOR 
STUDENTS TO COLLABORATE; 43% OF STUDENTS REPORTED HAVING THE 
OPPORTUNITY TO SPEAK WITH THEIR CLASSMATES ON A WEEKLY BASIS. 

Regular check-ins between teachers and students: 54% of students 
and 55% of families 

Access to student meals: 52% of students and 52% of families 

Needed technology (e.g. tablet, laptops, and WiFi hotspots): 64% of 
students and 67% of families 

Networking events (e.g. discussion boards, video chats) available 
online to students: 46% of students and 40% of families 

School supplies (e.g. pencils, paper, art supplies): 44% of students and 
37% of families 

Appointments with counselors and mental health professionals (19% 
of students and 20% of families) and school nurse: 14% of students 
and 16% of families 
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“The teachers have done a great job adapting to the remote learning and the use of technology to 
help keep the learning going.” – Middle School Parent 

OPEN-ENDED COMMENTS 
What has your teacher/school done well during remote learning? 

Overall, more than 15,000 Delaware families responded to our survey, and more than half (n=6,853) 
acknowledged something positive that their student’s teacher or school has done during this school 
year. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“I think that the schools and teachers need to do 
everything in their power to offer full-time in-person 
instruction next year. Additionally, for the lower grades 
there needs to be less reliance on the parents, many of 
whom work full-time, for supervising daytime schoolwork 
completion and submission. I have found it taxing to have 
to submit assignments daily, monitor work completion 
and facilitate supplemental learning due to the truncated 
school day.”– Elementary School Parent 

Room for improvement 

Slightly over a third of families (n= 5,496) offered suggestions for teachers and schools to improve the learning 
experiences of students. Suggestions included switch to in-person instruction, more time to complete 
assignments, higher quality devices and internet access, increased online office hours, accommodations for 
students with IEPs, tutoring, and extra-curricular activities.  

 

“In person learning full time has been the best thing for my 
son. The remote option was not working for him at all. He 
was struggling with a few classes in particular. That has 
changed since he was able to go 4 days a week. His grades 
in the class that he was having issues have improved 
dramatically.”  

– High School Parent 

“I appreciated both school as well as teachers for their phenomenal effort in the remote learning. I can 
see literally that my kids are getting grown up through remote learning. Definitely kids will do better in-
person but still we feel kids are completing the full academic year in a good way even though it is 
remote.” – Middle School Parent 
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ABOUT TWO-THIRDS OF TEACHERS FELT VERY SUPPORTED AND VALUED; 
MORE SUPPORTS STILL NEEDED NEXT SCHOOL YEAR 

 

 

 

 
 

 

With instruction provided mostly in hybrid and remote setting, we wanted to measure the level of 
support educators received. Overall, teachers felt supported by school and district leaders. Over half of 
teachers reported that in the last week someone from their school or district made them feel valued, and 
provided positive feedback. Two-thirds reported feeling connected with their school communities, and 
83% shared that they continue to collaborate with their peers regarding instructional strategies and 
practices. When asked about autonomy, 76% of teachers agreed or strongly agreed that they had the 
autonomy to support students in their learning (see Figure 6 below).   

Figure 6 – Supports and collaboration 

 

Similar to teachers, the vast majority of school leaders reported feeling supported by district leaders. 
About 80% reported that their supervisor had contacted them simply to check on how they were doing. 
When asked about how often they checked in with their peers, more than 70% of school leaders reported 
checking in with their peers a few times a day, once a day, or a few times a week. Finally, about three-
quarters of school leaders reported having the resources they needed to effectively support their 
teachers as they implement hybrid/remote learning, and over 80% of school leaders reported having the 
flexibility they needed to support school staff in need as well as students and families in need.  

 

RESOURCES & SUPPORTS 
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School Leaders - I feel connected with my school community

Teachers - I feel connected with my school community

Strongly Agree Agree Neither Agree or Disagree Disagree Strongly Disagree

Please indicate your level of agreement with the following statements 
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LACK OF QUIET WORKSPACE AND CHILDCARE IDENTIFIED AS MAJOR 
CHALLENGES OUTSIDE THE CLASSROOM FOR EDUCATORS; SIGNIFICANT 
REDUCTION IN BARRIERS FROM EFFECTIVELY WORKING FROM HOME 
COMPARED TO LAST YEAR 

 

 

 

 
 

 

Challenges and Supports 

While both teachers and school leaders experienced high levels of support and flexibility from their 
supervisors, only about a third of teachers and about 40% of school leaders reported remaining as 
effective in their roles since the pandemic started compared to before coronavirus began. Therefore, to 
better understand resources and supports that educators need in order to deliver instruction, we asked 
teachers and school leaders what were their biggest challenges and barriers in ensuring that every 
student receives a high-quality learning experience.  

 

 

 

 

 

Challenges outside the classroom 

Outside the classroom, teachers identified lack of quiet workspace (20%) and child care (17%) as their 
major barriers to working effectively from home. Other reported barriers included need to care for family 
members (8%) and lack of internet and technology (8% and 7%, respectively). 

Notably, 54% of teachers reported not having any barriers in effectively working from home compared to 
36% last school year. 

 

 

 

 

 

 

 

 

RESOURCES & SUPPORTS 

Teachers shared comments like “…keep giving positive feedback and being flexible and 
responsive to staff and students’ needs.” and “continue that flexibility of allowing teachers 
to teach from home if necessary” 

– Elementary & High School Teachers 

Teachers shared comments like “allowing virtual teachers to exclusively work from home 
would also be beneficial especially for those teachers that have young children and struggle 
with childcare,” “having teachers teach children in person and remotely at the same time is 
NOT effective or beneficial for anyone” and “…more self care.”  

– Early Childhood, Elementary, and Middle School Teachers 

Teachers shared comments such as “Overcoming challenges can only make you a better and 
more efficient educator. You have to be able to adapt and succeed in any situation and show your 
students that it is possible.” and “To rise up to the challenge but not let this difficult situation 
become a demise to your passion; we are doing the best we can. Know what you can control and 
what you cannot.” 

- Middle & High School Teachers 
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NOTABLE DIFFERENCES IN EXTENT OF HOW USEFUL TEACHERS AND 
SCHOOL LEADERS FELT REGARDING THE SUPPORTS PROVIDED; TEACHERS 
AND SCHOOL LEADERS SHOULD KEEP COLLABORATING TO ENSURE 
CONTINUED USEFULNESS OF RESOURCES, PDs, AND PLCs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RESOURCES & SUPPORTS 
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26%
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15%

7%
21%

3%
18%

3%
19%

3%
19%

5%
15%
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17%
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37%

24%
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22%
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9%

1%
10%

4%
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0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Resources for staff in crisis

Staff-only discussion boards to receive peer support and
advice

Sample online lesson plans

PD on converting offline materials into online resources

PD on engaging students through hybrid/remote learning

Ongoing professional learning communities (PLCs)*

Professional development (PD) on how to use online
platforms

Extremely Very Moderately Slightly Not at all N/A

Please indicate your level of agreement with the following statements 

*Teacher responses recorded on top of each statement; responses of school leaders reported underneath 

Supports Received 

When asked about supports educators received, there was general alignment in what teachers and 
school leaders identified as most useful resources and supports provided for teachers. However, there 
were also notable differences in extent of how useful teachers and school leaders felt those supports 
were. Both teachers and school leaders identified professional development on how to use online 
platforms (40% of teachers and 77% of school leaders), ongoing professional learning communities 
(35% and 83%), and professional development on engaging students through hybrid/remote learning 
(27% and 51%) in their top 5 most useful resources and supports provided to teachers (see Figure 7 
below). Leaders and teachers should keep collaborating to ensure continued usefulness of resources, 
professional development, and professional learning communities, since the gap between school leader 
and teacher perception on usefulness of these resources has increased when compared to last year.  

 

Figure 7 – Supports Received 

16 



“Providing each classroom with two adults to assist with learning. Some classes have the 
teacher and an instructional support leader, a teacher and a para, or two teachers. It is so 
difficult to do it all on your own and having two people to support each other makes it more 
manageable and allows us to provide feedback to more students.” – Elementary School 
Teacher 

MORE THAN TWO-THIRDS OF SCHOOL LEADERS REPORTED FOCUSING ON SUPPORTING 
TEACHERS TO ADDRESS STUDENTS’ UNFINISHED LEARNING AND REDUCING BARRIERS 
FOR AT-RISK STUDENTS 

 

 

 

 

 

Supports needed for the fall 

While three-quarters of teachers felt like their students would be prepared for the next school year (agree 
or somewhat agree), about one-quarter of teachers did not agree. Unsurprisingly, school leaders 
reported addressing students’ unfinished learning (72%) and reducing barriers for at-risk students (69%) 
as key priorities.  

Looking ahead for the next school year, teachers and school leaders reported needing additional 
instructional planning time and resources (69% for teachers and 65% for school leaders), continued 
resources to support hybrid/remote learning (54% and 61%), counseling services to support students 
(47% and 85%), and additional instructional specialists (44% and 67%) (see figure 8 below).  

Figure 8 – Supports needed for the fall 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

RESOURCES & SUPPORTS 

35%

36%

44%

47%

54%

69%

46%

47%

48%

49%

59%

61%

65%

67%

85%

0% 10% 20% 30% 40% 50% 60% 70% 80%

Additional diagnostic tools to understand where students are in their learning

Additional instructional planning resources

Additional instructional specialists (e.g. tutors, paraprofessionals)

Counseling services to support students as they come back to school

Continued resources to support hybrid/remote learning

Additional instructional planning time

Additional instructional planning resources

Additional professional learning

Expanded instructional technology personnel capacity

Additional instructional coaching

Additional diagnostic tools to understand where students are in their learning

Continued resources to support hybrid/remote learning

Additional instructional planning time

Additional instructional specialists (e.g., tutors, paraprofessionals)

Counseling services to support students as they come back to school

As you think about next year, what support(s) do you imagine you will need? 

TEACHERS 

SCHOOL LEADERS 
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RESOURCES & SUPPORTS 

AT THE TIME OF THE SURVEY, SCHOOL LEADERS WERE IN ADVANCED STAGES OF 
PLANNING FOR THE FALL, SIGNIFICANTLY AHEAD WHEN COMPARED TO LAST YEAR 

 

 

 

 

 

 

Planning efforts for the fall 

When asked about planning for next school year, about 40% of school leaders reported having a 
complete plan for offering in-person or remote summer learning at their schools. However, between 7% 
and 29% of school leaders had a complete plan for hiring, addressing unfinished learning during summer 
or early fall, differentiating supports for all student populations, assessing student performance and 
needs upon returning to school in the fall, meeting the unique student and family needs upon returning 
to school, and providing additional professional development to support teachers in helping students get 
back on track when returning to school. This number rose to over three-quarters when we factored 
school leaders having a complete or partial plan in place (see figure 9 below). Notably, schools leaders 
are significantly further in their planning (complete or partial plan) when compared to last school year, 
even though the current survey was administered two months before last year’s survey. 

Figure 9 – Planning efforts for the fall  

  

When asked about the plans for the fall, elementary school leaders reported that they ”…are 
looking to capitalize on what we learned this year to make next year an even better year.  
We learned so much about communication and our families and our students' home lives 
and technology...We are working on plans to improve all instruction and take what we 
learned this year to improve our face-to-face instruction to be better than ever!” 
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Providing additional professional development to teachers

Meeting the unique needs students and their families will have upon
returning to school

Assessing student performance and needs upon returning to school

Differentiating support for all student populations (e.g., EL, Special
Education)

Addressing unfinished learning during the summer or early fall

Making a plan for hiring (e.g. virtual interviews, career fairs, new types
of positions needed)

Offering in-person or remote summer learning at my school

I have a complete plan in place I have a partial plan in place
I have thought about this but have not yet made plans I have not yet had time to think about this
N/A

How far along is your planning in the following areas? 



COMMUNICATION 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FAMILIES AND TEACHERS REPORTED THE SCHOOL PRINCIPAL AS THE MAIN SOURCE OF 
INFORMATION; COMMUNICATION WITH STUDENTS, FAMILIES, AND COLLEAGUES IMPROVED 
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Communication is critical in keeping our students and families updated with important information 
regarding learning, the challenges that arise, and helpful resources that are available. To this end, we 
wanted to understand the most commonly used channels different stakeholders used to receive 
information during COVID-19. Students reported their families as the major source of information, 
families and teachers reported the school principal as their main source of information, school leaders 
reported their supervisor as their major source of information, and district leaders found administrator 
meetings as the key source of information during COVID-19.  

In addition to understanding the major sources of information, we also wanted to understand teachers, 
school leaders, and district leaders’ experiences in communicating with students and families about 
their basic needs and resources and keeping in touch with their colleagues in the school community.  

Teachers communication to families decreased compared to last year. Last year 88% of educators 
shared that they communicated with families at least a few times a week to a few times a day 
compared to 57% this year. 

 

 

 

 

 

 

Challenges communicating with students, families, and colleagues reduced significantly 

Overall, 68% of teachers, 95% of school leaders, and 81% of district leaders reported that they agree or 
strongly agree that it has been easy to communicate with students and families about their basic needs 
and resources. Twelve percent of teachers, 1% of school leaders, and no district leaders reported that it 
was challenging to communicate with students and families, a significant decrease from last year, when 
62% of teachers, 34% of school leaders, and 56% of district leaders reported having challenging time. 

In addition, 77% of teachers, 92% of school leaders, and 88% of district leaders reported that they agreed 
or strongly agreed that it has been easy to communicate with their colleagues and supervisors. Similar 
to communicating with students and families, challenges communicating to colleagues have decreased 
since last year – 9% of teachers, 1% of school leaders, and no district leaders reported having a 
challenging time. In contrast, 12% of teachers, 10% of school leaders, and 11% of district leaders 
reported that it has been challenging to communicate with their colleagues and supervisors. 

Teachers shared comments like “I learned that relationships with my students and their 
families is the key to success. Communication and making families and students feel 
empowered can make the difference in learning.” and “Communicate with your peers.  Ask 
for assistance/materials guidance when needed, and share with others the resources & skills 
you have found to be successful.” – Elementary & High School Teachers 



WELLNESS & SOCIAL AND EMOTIONAL LEARNING 

 
STUDENTS AND EDUCATORS FELT STRESSED OUT, FRUSTRATED, 
OVERWHELMED, AND WORRIED – THOUGH THE PROPORTION DROPPED 
FOR STUDENTS AND INCREASED FOR EDUCATORS 

 

 

    

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

  

 

 

“My suggestions (for) schools and teachers is to check in on students every now and then, and 
don’t force them to answer a question especially if they have anxiety. Pressure causes stress 
and can lead to other very bad things and it’s easiest if students know they’re welcomed and 
comfortable in their classrooms.” – Middle School Student 

When asked how could their school and district help to improve social and emotional needs of 
students, families, and staff, teachers reported needing additional support staff, more PD on 
staff wellness, better interventions with staff and students in need, more recognition events and 
staff appreciation, guidance services, and more investment in team-building and social 
activities. 

With all aspects of life and school changing due to COVID-19, students, families, and educators had to 
continue adjusting to the new ways of accessing and providing instructional and support services as 
well as learning to adjust to new social norms. The survey asked students, families, and educators how 
they felt in the past week. Additionally, the survey asked families and educators how they thought their 
students felt in the past week. Overwhelmingly, students across all grades reported feeling bored (37%), 
overwhelmed (35%), frustrated (34%), stressed out (27%), worried (18%), and lonely (15%). When asked 
how their students felt, families’ and teachers’ responses were consistent with how their students 
reported feeling. 

The survey also asked teachers how they felt in the last week. 57% of teachers reported feeling stressed 
out during the last week, followed by overwhelmed and frustrated (50% each), and worried (39%). School 
leaders reported that their teachers felt stressed out during the last week (69%), followed by 
overwhelmed (57%), frustrated (44%), and worried (36%).  

School leaders reported feeling stressed out during the last week (51%), followed by frustrated and 
overwhelmed (35% each), and worried (26%). 38% of district leaders reported that their staff felt stressed 
out, frustrated, and overwhelmed during the last week. 

Lastly, 63% of district leaders reported feeling stressed out during the last week, followed by 
overwhelmed (44%), and frustrated and worried (31% each). 

“Given the circumstances of this whole pandemic, I think the schools have done what they 
could to keep students engaged. I do wonder if there could have been discussions to 
check in with students to see how they are coping with everything. Maybe even a forum to 
allow students to vent their frustrations with the situation of this pandemic. Of course 
parents can address this at home, but sometimes it is helpful to know that your peers are 
dealing with similar emotions and challenges.” – High School Parent 
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While this has been a challenging time for our students, families, and educators, our communities 
continued to face the crisis with hope, optimism, and resilience. Students across all grades reported 
feeling safe (89%), loved (82%), kind (77%), grateful (73%), and helpful and happy (65% each). When 
asked how their students felt, families’ and teachers’ responses were consistent with how their students 
reported feeling. Notably, over a quarter of teachers were not sure how their students felt.  

 

STUDENTS ACROSS ALL GRADES FELT SAFE, LOVED, KIND, GRATEFUL, 
HAPPY, AND HELPFUL; TEACHERS, SCHOOL LEADERS, AND DISTRICT 
LEADERS FELT KIND, GRATEFUL, HELPFUL, HOPEFUL, AND HAPPY 

WELLNESS & SOCIAL AND EMOTIONAL LEARNING 

    

 

 

 

 

 

    

 

 

 

 

 

 

 

  

 

 

 

  

The survey also asked teachers how they felt in the last week. 81% of teachers reported feeling kind 
during the last week, followed by grateful (67%), helpful (61%), hopeful (52%), and happy (51%). School 
leaders reported that their teachers felt kind during the last week (65%), followed by helpful (61%), and 
hopeful and curious (51% each).  

School leaders reported feeling kind during the last week (83%), followed by grateful (79%), helpful (76%), 
happy (69%), and hopeful (68%). Eighty-one percent of district leaders reported that their staff felt kind 
during the last week, followed by helpful (75%), and optimistic and hopeful (44% each). 

Lastly, 81% of district leaders reported feeling kind during the last week, followed by helpful, hopeful and 
grateful (75% each), and curious (63%). 

 “Please continue to 
reach out to 
families, students, 
and staff with 
information and 
resources. I 
appreciate the 
time and effort 
that goes into 
working through 
this.” – Elementary 
School Teacher 

“They have kept the students’ health and safety a priority and been 
cautious in allowing in-person learning. They gave students and parents 
the choice that they felt comfortable with for instruction. They 
restructured their curriculum to accommodate half day learning so that 
students did not get fatigued with being online for several hours a day.” 
– High School Parent 
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“My teachers allow us to take some time to "goof off" in the 
beginning of class before diving into the lesson, and we've 
gotten into that routine which resulted in us not having 
irrelevant disruptions during said lessons. When we did 
have to pause the lesson, it was always something relevant 
to our topic. My instructors have given us talks and shown 
that they care for our health and learning, and have 
provided adequate support to those who didn't understand 
things. All of these resulted in a healthy and joyful learning 
environment for all of us.” – Middle School Student 

“Allowing students back into the building 4 
days a week made such a positive impact on 
my child’s mental health. I think the teachers 
have done the best they could do with a 
crazy situation. Making alternate 
Wednesdays a catch up day rather than 
assign a load of asynchronous work was a 
positive for my child.” – Middle School 
Parent 


